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CHAPTER I
THE PR08LEM AND DEFINITION OF TERMS USED
Reading, how it is taught, and the finished or
partially finished product have been topics of constant
discussion and criticism in recent years.

Although it is

hardly possible that all children will learn to read successfully, it is important that the child who experiences failure
be given help in the very early stages of his learning
difficuity.

Therefore, early discovery and diagnosis are

important.

I.

THE PROBLEM

Statement .Qi the problem.

The purpose of the study

was to develop a plan for presenting policies and procedures
to be used in a school system so as (1) to aid teachers in
understanding the causes of reading problems in order that
more preventive measures might be taken;

(2) to inform

administrators and teachers of the working procedures of
the remedial reading program and the assistance available;
l3) to furnish pertinent information about reading diffi-

culties;

(4) to suggest and make available instructional

aids to help the classroom teacher or the special reading
teacher; and l5) to present bibliographies of the most
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recent books for teachers and the remedial pupils.
Importance .Q£. the study.

"The schools are respon-

sible for developing each child to the limits of his ability"
(2:51), and one of the most important skills to develop is
that of learning to read.

The prevention of reading

difficulties is a very important part of the curriculum.
In every classroom it is necessary to adjust the reading
lessons to fit the abilities of those in the group, but
this does not assure us that all will learn to read as well
as they could or that all will learn to read.
Learning difficulties seldom come from one factor
alone but from a combination of factors.

However, educa-

tional factors play an important part in the causes of
reading difficulty.

One important educational cause of

reading failure is ineffective or faulty teaching (5:19).
A study by Bolon (2:60-61) shows that the intermediate teachers graduating from a certain teachers' college
had little or no training in the teaching of reading.

The

teachers expressed need for:
1.

More demonstrations in the teaching of reading;

2.

More familiarity with a range of texts;

3.

More study in evaluation of texts;

4.

More assistance in grouping children to read;

5.

Training in giving and using standardized reading
tests;
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6.

Training in the teaching of phonics and the reading
skills.

Bolon's study is limited, but the writer has observed the
same weaknesses among graduates of other teacher training
institutions and among teachers who have had many years
experience, especially teachers in the intermediate grades.
A recent study by Austin and others gives four
causes of reading disability:

1.

Poor classroom teaching;

2.

Lack of leadership at the administrative or supervisory levels;

3.

Poor organization and use of materials within a
school;

4.

Difficulties peculiar to the children themselves
(1:61).

This study also gives a list of common deficiencies noted
in student teachers by college supervisors and cooperating
teachers.

Listed in descending order of frequency, these

are:
1.

An understanding of phonetic principles;

2.

Ability to group children for reading lessons;

3.

Ability to adjust instruction to individual children;

4.

Ability to motivate the slow reader;

5.

Ability to develop independent instructional
materials to reinforce the best basal reader
approach;

6.

Ability to pace reading lessons to fit group needs;
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7.

Ability to motivate the gifted reader;

8.

Ability to familiarize themselves with reading
materials;

9.

Proficiency in elementary subject matter (1:82).

If these students do not have further training, they may
continue to use undesirable techniques.
The school administrator is responsible for a good
reading program.

A good reading program has three phases

(11:33):
1.

Developmental, or the regular school reading program;

2.

Corrective for those who need an adjustment of
materials or methods;

3.

Remedial for those who need specialized techniques.

All schools should plan for these in their curriculum and
should see that they are properly carried on.
The prevention of reading difficulties is important,
but much reading is inadequately taught because
1.

The supply of well trained teachers in increasing
more slowly than the class enrollment;

2.

Teachers are returning to the classroom after many
years absence from the profession;

3.

Many teachers do not have adequate training.

Each school should give the teachers as much assistance as
possible with the less severe cases and have special
teachers to take care of the more retarded readers.
children need special procedures because
1.

They lack adequate background for reading;

Some
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2.

They have acquired faulty habits;

3.

They have lost interest after failure has been
experienced.
Some important characteristics of a good remedial

reading program are:
1.

The teachers and principals understand the functions
and limitations of the program;

2.

The procedures for referral of children to the
special teacher are clearly outlined;

3.

Adequate records are maintained on all special cases;

4.

There are suitable materials available for those
having difficulty.
The writer has observed that some remedial reading

programs lack organization and planning and have little
uniformity in referring, diagnosing, treating, or reporting
on the progress of cases.

Some schools use the remedial

reading classes as the place for discipline cases, mentally
retarded children, and other children who do not fit well
into the regular classroom.
As indicated, a remedial reading program has an
important place in the school program.

The value derived

from it depends upon how the program is formulated, the
assistance given the classroom teacher in handling reading
problems, and the cooperation given the special education
teachers by the parents, teachers, and school administrators.

II.

DEFINITION OF TERMS USED
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Reading.

The process by which one understands and

interprets the printed page is called reading.

To make

this process possible, various skills, abilities, and
attitudes must be developed.

A complex process, it must be

continuous, beginning in early childhood and extending
through life.
Remedial.

The correction of reading difficulties

is a process of teaching and reteaching in order to remedy
a disorder.
~

learner.

The child whose mental ability is

high enough to justify keeping him in the regular classroom
but not high enough so that he is capable of carrying a
regular class load.

CHAPTER II
REVIEW OF THE LITERATURE
Quantities of material have been written on the
teaching of reading, reading problems, and remedial reading.
Of greatest interest at the present time are a good reading
program, the causes of reading difficulties, and important
phases of a remedial reading program.
I.

A GOOD READING PROGRAM

According to Harris (10:23), an effective reading
program includes remedial teaching.

The three phases of a

good reading program are
1.

Superior first teaching which is adapted to the
needs and individual abilities of the children;

2.

Frequent classroom use of simple corrective
procedures as they are needed;

3.

Careful diagnosis and special remedial help for
the severe reading casuality.
To be effective, reading must be a pleasant experi-

ence and the children should have a feeling of success in
each lesson.

Once instruction is started, it should be

individualized enough that failure is not experienced
except in an extreme case.

The lessons should be purposeful,

well organized, and thoroughly taught.

Materials should be

plentiful, attractive, and correctly used (5:55-56).
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Proper balance must be maintained in the growth of a large
number of skills and abilities.

These include the develop-

ment of a sight vocabulary, word recognition techniques,
word meanings, reading by thought units or phrasing, comprehension, and study skills (3:84-103).

The teaching of

reading must be a continuous process, constantly evaluated.
II.

CAUSES OF READING DIFFICULTY

Reading specialists are in agreement on the causes
of learning or reading difficulty, but the methods of
listing vary (3:84-103; 4:467-469; 5:30-58; 6:552-564;
7:350-357; 10:20).

The causes fall into four broad areas:

1.

Intellectual and neurological factors;

2.

Physical and sensory factors;

3.

Personal and social adjustment;

4.

Environmental and instructional factors.
In most cases learning difficulty is not the result

of one isolated cause but a combination of factors.

The

reading problems can be corrected by proper diagnosis and
treatment, and it is unfair to blame the failure to laziness
or lack of interest.

In general, disability cases are made

rather than born.
Many learning disabilities are caused by lack of
rapport between the teacher and the child or the home and
the school.

It is seldom that rapport cannot be established,
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but it may take time and patience on the part of the teacher
and sometimes the parents.
III.

A REMEDIAL READING PROGRAM

Harris says that the teacher's attitude and ability
will greatly determine the success of the program.

Pupil-

teacher relationship is important, and the teacher establishes
this by being friendly, optimistic, patient, and understanding.
Understanding helps to build the child's self esteem.

The

remedial teacher must have a personal interest in each child
and his problem (10:19-20).
According to Bond (3:210-226), every remedial reading
program should have definite basic principles of instruction.
After careful diagnosis, remedial teaching needs to be well
organized and planned to meet the needs of each individual.
The program cannot be set up as an assembly line in production because not all children have the same difficulties.
One child may need help in sight vocabulary, another in
comprehension, and another might need word attack skills.
The instruction must be fitted to each individual and
changed as his instructional needs change (3:210-226).
The remedial teacher needs to do a great deal of
testing, checking, and evaluating in order to discover
points that might be related to the problem.

It is impor-

tant to know about the child's personality, his intelligence,
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and his home conditions.

There must be time to interview

parents to discuss the child's problem and to inform parents
of the help the child needs and will receive.

The time and

ability of the remedial teacher are not put to the best
use if she is scheduled to help children all day long.

She

needs time to help teachers and parents, because indirectly,
this helps the child (8:12-18).

The best results come when

there is full cooperation from the parents and the classroom
teacher.
According to Dolch, teacher load should be given
careful consideration.

"When teaching a skill, the more

pupils being taught, the more slowly each one learns"
(8:14).

Experience indicates that one pupil at a time can

give faster results, because what works for one does not
work for another.

However, as this method would be very

costly, it should be used only with children who need to be
free from competition and who need the undivided attention
of someone interested in their problem.

Some children work

better in a group, but the group should be small.

It is

recommended that no group for remedial reading have more
than three students (11:33).
The success of the remedial reading program depends
greatly upon the attitude and cooperation of the principal,
the classroom teacher, and the parents.
little can be gained.

Without this,

Remedial reading programs are more
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productive where the program has support of the principal
and he accepts the responsibility of providing good working
conditions for the special teacher.

CHAPTER III
PROCEDURES
The handbook was developed as the result of a study
of how to develop uniformity in policies and procedures in
the remedial reading program within a school system.

It

culminated from a review of literature in the field of
remedial education, from the knowledge the writer has gained
from previous training and experience, and from a definite
need in the school system.
The writer felt that if the material in the handbook
is to be used, it must be concise and easy for the reader to
assimilate.

Therefore, the greater part of the material in

the handbook has been arranged in list form with a brief
explanation of its purpose and use.
The book, prepared in sections, was used during the
school year with continuous evaluation and revision.

The

evaluation was done by the writer with suggestions from the
classroom teachers, special teachers, and, in some instances,
the administrators.
The remedial reading procedures and materials were
planned around Dolch's five steps in remedial reading
(6:24-52):
1.

Go back to where he is.

2.

Build and speed up the sight vocabulary.
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3.

Teach self help sounding.

4.

Develop comprehension

5.

Give much interesting reading at the present level.
The material in this handbook has been selected by

teacher usage and judgment.

The book is made so that new

material may be added and so that if revisions are made,
the pages can be changed easily.

Since pages used will be

in quantity, they do not need to be reproduced by individual
teachers.

CHAPTER IV
SUMMARY AND CONCLUSIONS
All children are not successful in learning to read;
therefore, it is important that children who do experience
failure be given help as soon as possible.

In order to do

this, a remedial reading program must be well organized and
the services available should be made known to the school
personnel by written information.
The purpose of this study was to devise a plan for
presenting policies and procedures to be used in the remedial
reading program in the school system so as (1) to inform
administrators and teachers of working procedures of the
program and the assistance available; (2) to furnish pertinent
information about reading difficulties; (3) to suggest and
make available instructional aids to help the classroom
teacher or the special reading teacher; (4) to present bibliographies of the most recent books for teachers and remedial
students; and (5) to aid teachers in understanding the
causes of reading problems in order that more preventive
measures might be taken.
Learning difficulties do not come from one factor
alone but from a combination.
do play an important part.

However, educational factors

One of the most important edu-

cational causes of reading failure is ineffective or faulty
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teaching.
Because of increased enrollment, the supply of well
trained teachers is not adequate.

Some teachers are re-

turning to the classroom after many years absence; teachers
are being placed in areas for which they are not prepared;
the classrooms are overcrowded.

Therefore, we are apt to

have reading problems in our schools.

Each school should be

prepared to give teachers as much assistance as possible
with reading and reading problems.

This cannot be done

unless there is a well planned remedial reading program.
Every school that has a remedial reading program
needs a well planned handbook of information which includes
services and materials available to the classroom teacher.
This handbook should explain the purpose of the program, the
causes and symptoms of reading difficulty, the policies and
procedures used in referring and selecting remedial reading
cases, and the responsibilities of the special reading
teacher.

This handbook should also include suggested reme-

dial procedures, materials, and bibliographies for teacher
use.
Full cooperation and support of the principals,
teachers, and parents are important to the success of a
remedial reading program.
understanding is necessary.
written information.

In order to support a program,
This is facilitated through
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CHAPTER I
INTRODUCTION
If a remedial reading program is to be successful,
its policies and procedures must be understood by those
directly or indirectly involved.

This can be accomplished

best by presenting these in writing.
This handbook, presenting policies and procedures
necessary in a remedial reading program, is to be used to:
1.

Inform principals and teachers of the working
procedures of the program and of the assistance
that is available;

2.

Aid teachers and principals in understanding the
causes of reading problems in order that more
preventive measures might be taken;

3.

Furnish pertinent information about reading difficulties and suggest instructional aids;

4.

Present bibliographies for teachers and remedial
pupils.
The information and materials presented in this

handbook have been tested by use and found to be of value in
making a remedial reading program more successful.

They

give a better understanding of the remedial program by
giving a greater knowledge of the causes of reading problems
and the importance of this knowledge in prevention and
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I.

STRUCTURE OF THE PROGRAM

SUPERINTENDENT
RESPONSIBILITY
Direct
--- Correlating

PRINCIPAL

PRINCIPAL

PRINCIPAL

STAFF

REMEDIAL DEPARTMENT
I

\

I

\

I

STAFF

\

I

STAFF

'\

I

\

I

\

\

'\

I

I

I

\

\

I

I

SPECIAL
CLASSES

I

1

SPECIAL
CLASSES

\

SPECIAL
CLASSES

1.

There is a room in each building for special instruction.

2.

Remedial reading pupils are taken from the classroom.

3.

Remedial instruction:

three 30 minute periods each week.
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correction of the reading difficulty.

Much time has been

conserved by having the information and materials available.

II.
1.

PURPOSES OF THE PROGRAM

To give classroom teachers a better understanding
of causes of reading retardation that are related
to classroom teaching.

2.

To assist the classroom teacher in diagnosing mild
cases of reading difficulty.

3.

To diagnose cases of reading disability and make
recommendations of teaching procedures and
materials to be used.

4.

To give special assistance to children whose retardation is so severe that it cannot be handled in
the classroom.

This is individual or small group

instruction with emphasis on grades three, four,
five, and six.

Grade two is included when age

and retardation indicate a need.
5.

To give in-service training to teachers in methods
of preventing learning difficulties and in methods
of treating learning difficulties.

6.

To do special testing for ability and accomplishment and advise the teacher regarding the program
to be followed.

7.

To give assistance in the teaching of reading.
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8.

To give guidance to remedial students in personal and
social adjustment.

9.

To supply special materials for children whose
reading ability requires greater adjustment of
material than is provided in the regular classroom.

10.

To confer with parents and assist teachers in conferring with parents of children having reading
problems.
The remedial reading department is ready to assist

the teachers at anytime and also to take suggestions for
program improvement, but it is not the purpose of the program
to relieve the teacher of the responsibility of adapting the
program to the ability of the pupil or of the following
remedial treatment.

CHAPTER II
CAUSES OF READING DIFFICULTY
Since the causes of reading disability are numerous,
it is difficult to isolate one specific cause.

Usually

several factors are involved, each contributing to the
disability.

In most cases learning disabilities are made,

not innate, and with careful diagnosis and treatment they
can be corrected (1:84-85).

The causes are covered by four

broad areas (3:31-32):
1.

Intellectual and neurological factors;

2.

Physical and sensory factors;

3.

Personal and social adjustment;

4.

Environmental and instructional factors.
Some reading disability cases can be helped by

diagnosis of reading difficulty followed by proper instruction, but many reading problems have causes which, if not
located and given treatment, will continue to interfere
with the learning process to a degree that no amount of
teaching will result in learning.

Therefore, specific

information is given to aid teachers to become aware of the
many possible causes of reading difficulty.
I.

INTELLECTUAL AND NEUROLOGICAL FACTORS

General Intelligence
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It is difficult to measure accurately the intelligence of children who are retarded in reading because some
factors that hinder reading may also interfere with the
child's showing his true ability on a test.

Careful evalu-

ation must be made of all test results before concluding that
a child is below normal in intelligence.
Most group intelligence tests above primary level
involve reading.

Any test which requires reading ability

would not give a true picture of the retarded reader's
intelligence.

Some intelligence tests have been constructed

in two forms so that separate scores can be secured on each
part, the verbal, which includes reading, and the non-verbal,
without reading.
If at all possible, an individual intelligence test
should be given the child who has learning difficulties.
Even though the Wechsler Intelligence Scale for Children has
been very popular, the Stanford Binet is considered by many
psychologists to be best for measuring the intelligence of
retarded readers.

Even on this test the I.Q. may be too low

since there are a few areas related to reading (8:223).
results of one test should never be considered ample.

The
It may

be sufficient at the time of referral, but other tests should
be given later.
If test results are not available, several things
may indicate the child's general intelligence (3:34):
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1.

The extensiveness of his vocabulary.

2.

His achievement in other academic subjects.

3.

His ability to apply school learning to problem
solving.

4.

The knowledge he has been able to gain from radio
and television.

5.

The contributions to discussions he makes from first
hand experiences.
Intelligence can be overestimated in the aggressive,

the popular, or the average child; the shy, unattractive, or
rejected child may be underestimated.

The teacher needs to

decide whether the child is a slow learner or a true remedial
reading case.

Sometimes this is difficult to do (3:34).

Neurological Damage
Brain damage can cause learning difficulty, but the
number of such cases is not large.

However, if a child lacks

coordination, has a minor speech defect or some related
characteristic, a neurologist should be consulted (3:36).
Lateral Dominance
Lateral dominance refers to the consistent preference
for using one side of the body (1:99).
of continuous study and controversy.

This has been a topic
But Harris (8:251), as

well as others who have made surveys, is "convinced from his
own experience that there is more than a chance relationship
between lateral dominance and reading disability."

The
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writer feels that this topic is important enough that the
teacher should consider it as a possible cause of reading
disability.

Several terms need to be defined in order that

the teacher may better understand dominance.
Right handed dominance.

Right handed dominance is

the predominant and skillful use of the right hand (8:249).
Left handed dominance.

Left handed dominance is the

predominant and skillful use of the left hand (8:249).
Eye dominance.

"Eye dominance is preference for one

eye in tasks such as aiming and looking into a microscope.
This eye usually, but not always has strong acuity" (8:250).
Crossed

.Q.!.

incomplete dominance.

"Crossed dominance

is said to exist when the dominant hand and eye ·are on opposite sides of the body" (8:250).
Mixed dominance.

''Mixed dominance has been used to

include both crossed and incomplete dominance" (8:250).
Converted dominance.

"Converted dominance means the

person formerly preferred the other hand" (8:250).
Ambidextrous.

Ambidextrous means that one hand is

used as skillfully as the other (1:99).
If there is a question as to which side of the body
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is preferred, tests should be given and the results tabulated.
The subject involved should not be told why he is being asked
to do the various things; he may attempt to use a certain
side and so invalidate the test.

Recommended tests are (1:101;

8:259-260; 14:387):

.!is.m! preference
Cutting with a knife
Using scissors
Throwing a ball
Continuous bouncing of a ball
Hammering
Combing hair
Using an eraser
Eating
Handing the subject numerous articles
~

preference

Kicking a ball
Stepping
Standing subject against the wall and have him kick
the wall three times very quickly.
Eye Preference.

Sighting tests are used for this.

A good procedure, described by Tinker and Bond, should be
referred to for this test (1:101-103).
"The reliability of all these measures is somewhat
doubtful.

However, they are useful in indicating a general

tendency in favor of one side or the other" (14:389).
II.

PHYSICAL AND SENSORY FACTORS

General Physical Condition
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A

child's general physical condition can affect his

school work in several ways.

Frequent absences from school

may cause him to miss important steps in instruction.

If he

is ill often, he may not have the necessary strength to study
effectively.

"He may be listless, show signs of fatigue, and

evidence of boredom" (3:37), or he may become disinterested
in school.
A child who has experienced failure in a subject is
apt to have poor work habits and will dawdle over his work.
The teacher needs to look in areas other than the one in
which he experiences learning difficulty for evidence of poor
physical stamina.

"If he tires quickly on the play ground or

when an interesting story is being read, then his physical
condition should be checked" (3:38).
The teacher has definite responsibility in regard to
a child's poor physical condition (3:38):
1.

She should be alert for evidence of physical illness,
malnutrition, defective glandular activity, and be
ready to recommend a physical examination.

2.

She should watch for other causes of fatigue and
consult with parents about ways in which lack of
sleep or insufficient rest can be corrected.

3.

She must adjust instruction to meet the needs of the
child with lowered physical stamina.

4.

She should give periods of rest and relaxation.

5.

Concentrated learning periods should be shortened.

Muscular Coordination
Poor motor control has been associated with reading
disability, but it has not been decided that it is a cause.
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However, a child with poor motor coordination would find
written work difficult (8:243; 3:38-39).

Brueckner and

Bond give three very definite points in the teacher's role
in working with this type child (3:39):
1.

First, the teacher should avoid methods of instruction for these children which require fine muscular
coordination.

2.

Second, the methods of instruction should be altered
so that speed of manipulation is not emphasized.

3.

Third, an understanding attitude toward such an outcome as neatness of papers, and less emphasis on
handwriting precision, should lead to the adjustment of goals to accord with the motor capability
of the children involved.
A left handed child needs the same type of adjust-

ment in school work as those who have poor coordination.

He

cannot see his work as he is writing, is apt to smear his
work, and finds speed difficult to obtain.
Hearing
Auditory deficiencies may be a primary cause of
reading difficulty.

Research shows that even when loss is

slight, there is a direct correlation between auditory
characteristics and educational success.
Studies have indicated that children with a loss in
high tonal frequencies are more apt to have reading difficulties than those with a loss of low frequencies.

However,

the relationship of poor hearing to reading success depends
in part upon the method of instruction.

The child who has
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a hearing loss is more apt to be successful if taught to
read by the sight method rather than the sounding method
(3:43-45).
Reading as a means of acquiring infonnation and as
a reactional device is so important to the hard of
hearing or deaf child that it must be regarded as one
of the most important abilities to be gained in school.
Oral reading periods should not become speech periods.
When the deaf or hard-of-hearing child is reading for
content, he should not have the additional burden of
correct enunciation or adequate quality to contend
with (14:518).
The greater part of remedial work with a child who
has an auditory deficiency should be in visual analysis,
workbook work, and silent reading.

It is important that he

hears the directions before starting any kind of work.
The child with an auditory defect should be seated
in the center of the room, not further back than the third
row, with his back to the light so that the light is on the
teacher's face.

In this location the child can see the

teacher's lips when she is speaking and can see what others
in the classroom are doing (3:45).
The teachers should always be alert for signs that
might indicate inadequate hearing.

Brueckner and Bond give

a list of signs (compiled by Betts) to help identify those
suffering from hearing loss (3:45):
1.

Monotonous or unnatural pitch of voice

2.

Faulty pronunciation and lack of clear or distinct
speech
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3.

Turning one ear to the speaker

4.

Poor spelling

5.

Inattention

6.

Frequent requests for repeating questions or statements

7.

Difficulty breathing, including mouth breathing

8.

Earache

9.

Discharging ears

10.

Catarrhal conditions

11.

Sinus infection

12.

Frequent colds

13.

Excessive accumulation of wax
Any child who has reading difficulty and shows any

signs of the above should have his hearing checked with an
audiometer.

The audiometer will measure frequency (or pitch)

and intensity (or the degree of loudness).

Many schools are

giving frequent audiometer tests to all school children.

As

a result, the loss may be detected early and treatment recommended so that a learning difficulty does not develop.
Vision
Vision difficulties have been responsible for many
children becoming discouraged in school and even forming
an intense dislike toward school.

Every effort should be

made to discover vision defects and where such are indicated
to advise parents of the importance of correction.

Symptoms
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of visual difficulty for which to watch are (1:90-92;

3:42-43; 14:81-82):
1.

Drooping of upper lid

2.

Difference in size of pupils

3.

Inflamed eye lids

4.

Blood shot, teary, discharging eyes

5.

Headaches, dizziness, or blurring after close work

6.

Holds books or objects near eyes

7.

Tilts head to one side

8.

Leans head forward

9.

Squints eyes often

10.

Avoids close work

11.

Loses place in reading

12.

Shuts or covers one eye

13.

Complains of sleepiness

14.

Fatigue

15.

Blurred, double, or distorted vision

16.

Strained and tense facial expression

17.

Body tense while looking at distant objects

18.

Moves the head excessively while reading
If two or more of the above symptoms are present,

the child is apt to need visual care.
In addition to watching for the above symptoms of
visual difficulty, the teacher should keep in mind several
points of importance:
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1.

The Snellen Test which is used by many schools will
detect nearsightedness but not far sightedness nor
astigmatism.

2.

If a child is near sighted, he may do well in reading
the printed page, but chart work or board work will
be almost impossible for him.

3.

Reading will create a problem for the farsighted
child.

4.

Never hesitate to ask for further check on the vision
of a child if you feel that he may have a defect.

5.

If a child has been fitted with glasses, be sure
that he has them at school and wears them as his
doctor directed him.

6.

Children wearing glasses should be re-examined each
year by their doctors.
An inexpensive but reliable device which detects

certain eye trouble such as visual acuity, nearsightedness,
far sightedness, astigmatism, lack of binocular coordination,
and lack of fusion is the Eames Eye Test.

This test would

be very useful in conjunction with the regular screening
test used by schools for those children having reading difficulty (1:91).
New York, N. Y.
Speech

This test is distributed by World Book Co.,
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A child's speech and reading disability can have a
close relationship.

If a child has a speech problem and it

is embarrassing to him, he may refuse to read orally and his
attitude sometimes carries over to silent reading.

Or a

child who has trouble learning to read may be so emotionally
disturbed that he becomes a stutterer.

However, defective

articulation rather than stuttering is the speech defect more
often associated with reading difficulty.
Reading is talking, and in teaching reading the
teacher has the child associate spoken words with printed
symbols.

"If the child cannot reproduce sounds correctly

there will be confusion between what he says and what he
hears and sees and this may block progress in learning to
read (11:30).
Most minor speech difficulties can be overcome.
Articulation disorders are frequent.

In order to make a

sound a child may need to be taught how to make the sound;
he must be able to hear it, or he will not reproduce it
correctly.

A child's speech may seem to be very bad, but

when diagnosed his difficulty may be caused by only one or
two faulty sounds.

If a speech correctionist is not avail-

able, the teacher can prepare materials for checking a child's
speech sounds without expense because magazine pictures are
very satisfactory and the process is quite simple.
plan is given in Table I.

A simple
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TABLE I
TEACHER MADE SPEECH CHECK

Select a picture for each consonant sound in the
initial, medial, and final positions. One picture is satisfactory for the vowel sounds. A suggested list of pictures
is given. These can be mounted separately and kept in a
folder or placed in a looseleaf notebook.
To check a child's speech sounds ask him to name each
picture. A record should be made of those he is unable to
make, letters omitted, and substitutions made.
Consonant Sounds
_____ , skunk, ri,ng
unvoiced
,thread, bir!hday, birdba,th
voiced
,that, mo!her, smoo!h

milk, hammer, lamb
2ear, bar2er, tu2
£ony, pa£ers, lam£
!filee 1, pin!filee 1

~addle, bi.£,Ycle, gla~s

~indow, sand~ich

~ebra, ea~el, ro~e

fire, teleE,hone, leaf

shoes, wa_fil1ing, bru.fil:!

~egetables, glo~es, sto~e

£.hair, kitchen, chur£h

table, miftens, baf
ducks, radio, sle&

Jack-in-the-box, gingerbreadman, cage
~abbit, fork, rooste~

nest, money, bone

lion, balloon, ball

~ite, buc~et, mask
gate, wagon, flag

horse, doghouse
Vowel Sounds

p~s

d.Q.g

banana

f.!_sh

b.2.Q.k

c.2,rn

c~lery

b.Q.Q_tS

C!in

nyt

t£!:IS
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III.

PERSONAL AND SOCIAL ADJUSTMENT

"Research indicates a very close relationship
between educational disabilities and personal and social
maladjustment" (3:46).
There is a wide range in the kind of personal and
social adjustments children must make when they begin school.
Some adjust readily while others cannot.

Some of these may

later become reading disability cases.
Emotional maladjustment may be either the cause or
result of learning disability.

Children who are emotionally

maladjusted may enter school and have difficulty in learning.
Teachers must recognize and keep in mind that failure in a
school subject is a serious defeat to a child.

They need to

be aware of the types of adjustments children are apt to
make and instead of blaming the child, attempt to understand
and help him or prevent these from starting.
Many times a child is classed as a "problem" because
teachers fail to recognize that if he were successful in
learning, he would not be the "problem."

According to

Brueckner and Bond, Gates and Bond give the following unfortunate types of adjustments that children will make in
attempts to meet the handicap of reading disability (3:49):
1.

Nervous tensions and habits such as stuttering,
nailbiting, insomnia, and pathological illnesses.
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2.

Putting up a bold front as a defense reaction, loud
talk, defiant conduct, sullenness.

3.

Retreat reactions such as withdrawal from ordinary
associations, joining outside gangs, and truancy.

4.

Counterattack such as making mischief in school,
playing practical jokes, thefts, destruction,
cruelty, bullying.

s.

Withdrawal reactions including mind-wandering and
day dreaming.

6.

Extreme self-consciousness, becoming easily injured,
blushing, developing peculiar fads and frills and
eccentricities, inferior feelings.

7.

Give-up or submissive adjustment, as shown by inattentiveness, indifference, apparent laziness.
Children come to school with a desire to learn,

especially to learn to read.

They will thrive on success and

praise, but when met by failure and defeat, they will be
emotionally upset.

Reading difficulty cases are often

personality cases as well.

From the very first day of school

children should receive the kind of instruction that will
insure success in reading.

This can only be done by taking

them at their own rates of speed, which often do not meet
the standards set up for them or for the teacher (1:10).
Favorable attitudes toward school are greatly influenced by
a child's success in school (1:109).
IV.

ENVIRONMENTAL AND INSTRUCTIONAL FACTORS

"Educational disability is usually brought about by
environmental and instructional factors which in themselves
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are faulty or which fail to take into account the child's
limitations" (3:52).
The environmental and instructional factors that
should be considered are (3:52):
1.

Unfortunate home conditions

2.

Narrow community opportunities

3.

Conflicting interests

4.

Unfortunate emphasis in the curriculum

5.

Faulty methods of instruction

6.

Undesirable school conditions
Environmental factors are important and should never

be disregarded, but the writer feels that in this handbook,
more emphasis is needed on the instructional factors or
educational causes.

The school must be aware that it must

accept part of the blame for reading failures and carefully
evaluate its educational program and remove the cause or
causes whenever they exist.
The majority of our reading problems are brought
about through failure to acquire eBsential learnings or
through difficulty arising from faulty learning.

Good

teaching of reading depends largely upon the teacher, but
administrative policies can hinder good teaching; for
example, expecting the child to adjust to the curriculum
instead of the curriculum being adjusted to fit the child's
needs, or a reading program lacking in reading readiness
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training which provides for adjustment of instruction to
individual differences (1:114-115).
The most important educational factor is ineffective
teaching.

Failure of the child to acquire the necessary

learning may later block progress.

Bond and Tinker list

these factors (1:119):
1.

Too rapid progress in teaching schedule.

2.

Lack of reading readiness.

3.

Inappropriate materials or methods.

4.

Unhappy isolation of reading from other class
activities.

5.

The wrong kind of emphasis upon a technique or skill.

6.

Method of instruction may be too difficult for some
children.

7.

Attempt to teach fast and slow learners by same
method.

8.

Too much emphasis on isolated drill which does not
carry over into reading lessons.

9.

Failure to develop a sight vocabulary, word recognition techniques, word meaning, reading by thought
units or phrases, comprehension and study skills.
It is impossible to place too much emphasis upon the

importance of having a child do as much work as he possibly
can without pressure from the home or school.

Teaching

should not be set up as a machine with a certain amount to
be covered each day; there is constant need for reteaching
and adjusting the program if the best results are to be
attained.

The teacher should be constantly evaluating her
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teaching, the results she is getting, and be ready and
willing to change her teaching procedures, if necessary, to
secure better results.

CHAPTER III
REFERRAL PROCEDURES
In order to analyze a child's reading difficulty, it
is necessary to know as much as possible about the child.
specific referral form should be used.

A

The main source of

referral will be the classroom teacher.

This referral should

be routed through the building principal (3:408).

It should

include the following information on the child:
1.

Identification:

name, birth date, address, parents'

names.
2.

Reason or reasons for referral.

3.

School history data:

test results, promotions,

retentions, attendance, health record.
4.

Current reading information:

attitude toward

reading, reader used for instruction, reading
weaknesses observed.
A referral sheet may serve as a screening device.
The teacher herself gives a more careful analysis of the
problem and may discover the cause of difficulty in the
process of referral.

An example of this is a child who was

doing very poor work and was a constant class disturber.
filling out the referral sheet (see Table II) the teacher
discovered that although he should be wearing glasses, she
had never seen them.

His vision was very poor in one eye,

In
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TABLE II
REMEDIAL REFERRAL
Date received
Pupil's name

grade

school

Date of birth

age

teacher

Name of test

INTELLIGENCE AND ACHIEVEMENT TESTS
Date. C.A. M.A. I .g
Grade

I

rcliiev.

I

I

Gr. Pl.

I

I

1.

Reason referred:

2.

Reading habits and attitudes:

3.

Physical defects:

4.

School history:

5.

Home conditions:

6.

Special interests:

7.

Special activities:

8.

Name, publisher, and grade level of child's basic reader:

9.

What are you doing in the classroom to help this child?

10.

Other information:

(that take the child from the class)

48

and for school work the correction included a bifocal.

When

he wore his glasses he was neither a class disturber nor a
poor student.

This is an unusual case, but cases like this

do exist.
If a teacher wishes to refer a case for diagnosis of
a reading problem, a referral form should be filled out and
turned in to the building principal.

As soon as the Special

Education Department receives this, the teacher will be
contacted by the Special Reading Teacher who will make the
diagnosis.

CHAPTER IV
SELECTION OF CASES FOR SPECIAL HELP
After careful diagnosis and analysis of the cases
referred, there must be a definite plan for the selection
of cases to be given special help, if the remedial reading
program is to function properly.

I.
1.

Grade one:

CRITERIA FOR SELECTING CASES
no child in the first grade shall be

considered to be seriously retarded in reading.
2.

Grade two:

a second grade child to be considered

as seriously retarded in reading, shall be at least
nine years of age, shall have spent one full year
in second grade, and shall have an average reading
age at least one year lower than his mental age.
3.

Grades three and four:

a third or fourth grade child

shall be considered as seriously retarded in reading when his reading age is at least one year
lower than his mental age.

4.

Grades five and six:

a child in grades above the

fourth shall be considered as seriously retarded
in reading when his reading age is two years below
his mental age.
Remedial reading is for those with normal or above
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normal intelligence whose reading achievement has not kept
pace with their total development.

Remedial students are

usually third grade or above, although children in grades one
and two might profit by extra help (8:341).

If a careful

analysis of the child's difficulty were made early, many
remedial cases could be prevented.
II.

CASE LOAD

"The time and ability of the remedial teacher is not
used to the fullest if she is scheduled to help children all
day long" (6:12).

Unscheduled time is necessary in order to

help parents and teachers.

The remedial teacher is especially

fitted to inform parents and solicit their cooperation, but
this takes time.
It is impossible to set an exact number of cases that
the special teacher should handle because cases vary.

Before

the program starts it is important that the administration
decide which is preferred, much progress for a few or less
progress for more.
1.

Usually the most is gained if a child is taken
individually, but some children gain more in small
groups.

2.

If small groups are used, there should not be more
than three in a group and these should have like
difficulties.
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3.

The period should be at least thirty minutes long
and should be three times per week and five if
possible.

These days should be consecutive rather

than alternating.
There are always more cases than it is possible to take; the
special teacher should guard against getting herself in an
impossible position by trying to take a few more.

CHAPTER V
RESPONSIBILITY OF THE SPECIAL READING TEACHER
The Special Reading Teacher's first responsibility
is to find out where the child is in reading, the causes of
his reading retardation, and the kind of help he needs.
Without diagnosis and analysis, a remedial reading program
exists mainly in name.

After the child has been selected as

a remedial student, conferences must be held and a record
started.
I.

CONFERENCES WITH THE CHILD

Talk with the child first.

Much can be learned

about his past reading experiences when he knows that the
special teacher is anxious to help him and understand his
problem.

It is important to explain to him that he is not

the only person who has a reading problem.

His attitude

toward reading must be changed before formal help is
attempted.

Often the child knows his own weakness but does

not know what to do about it.

If possible, explain to him

the cause and the procedure used to correct it.
II.

CONFERENCE WITH THE PARENTS

In talking with parents about a child's reading
difficulty, first inquire about their idea concerning the
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cause of his difficulty (8:296).

The cooperation of the

parent is important.
1.

Give them specific ways they can assist and ways in
which great harm can be done.

2.

Explain reading levels to them, because too many
parents expect children to read at a frustration
level without realizing that the work is too difficult.

3.

Emphasize the importance of much easy reading.

4.

Advise the parent that you will report to him
frequently.

5.

Assure the parents that you are just as interested
in the child's success as they are; you want them
to feel free to contact you if a need is felt.

6.

Be sure to let them know that you do not correct
the difficulty overnight.
III.

CONFERENCE WITH THE TEACHER

This conference is vital.

Little can be done to

help a child who is returned to a classroom expected to
work at grade level.

Careful, concrete planning should be

done with the classroom teacher at her level of competence.
Frequent conferences are important in order that the classroom teacher and the special teacher are not working at
cross purposes (7:343).
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IV.

KEEP ADEQUATE RECORDS

A folder should be started for each remedial reading
pupil.

It should include the referral, analysis of diffi-

culty, plan of instruction, class attendance, progress made,
test results, and recommendations.

Records should be made in

duplicate so that one copy can be placed in the child's
cumulative folder and one kept in the Special Education files.
Record keeping is time consuming, but records are not only
valuable to the school but also required if state aid is
given.

CHAPTER VI
ANALYSIS OF CHILD'S READING ABILITY
No two reading disability cases are the same.

A

variety of procedures are necessary in diagnosing reading
difficulties.
four areas:

Bond and Tinker (1:167) classify these into
group survey tests, group diagnostic tests,

informal procedures, and detailed individual techniques.
Each of these and a list of recommended tests follow.

I.

GROUP SURVEY TESTS

Group survey tests are used to help identify reading
disability cases.

These tests usually include comprehension,

vocabulary, speed, and accuracy.

They will help to locate

the child's reading level and also identify some individual
needs (1:168).

This test can be given by the classroom

teacher or the remedial reading teacher.

II.

GROUP DIAGNOSTIC TESTS

Group diagnostic tests give a grade equivalent score
in word recognition, vocabulary, sentence comprehension, and
paragraph comprehension.
area.

There is a separate test for each

These are useful in locating areas that need additional

diagnosis (1:168-169).
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III.

INFORMAL PROCEDURES

Informal procedures can be used when it is impossible
to give a test.

The informal reading inventory method is

useful in the regular classroom in order to place children
at the proper reading level.

The teacher can, at the same

time, discover the child's weaknesses in reading.
IV.

DETAILED INDIVIDUAL TECHNIQUES

Detailed individual techniques are used by the special
reading teacher.

The procedure is too time-consuming for the

average classroom teacher to perform.

These tests include

oral reading, silent reading, listening comprehension, word
recognition and word analysis tests, naming letters, writing
letters, identifying letters named, visual memory of words,
and hearing sounds in words (1:168-169).
V.

READING TESTS

Group Survey Tests
Gates Silent Reading Tests (Revised)
Survey Tests, grades 3 through 8
One booklet includes three separate measures
Speed and accuracy
Comprehension
Vocabulary
Working time: 45-60 minutes
Group Diagnostic Tests
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Gates Silent Reading Tests (Revised)
Primary, grades 1 and 2
Three types in separate booklets
Word recognition
Sentence reading
Paragraph reading
Working time: 15-20 minutes each
Advanced Primary, grades 2 and 3
Two types in separate booklets
Word recognition
Paragraph reading
Working time: 15-20 minutes each
Basic Reading Tests, grades 3 through 8
Four types in separate booklets
Following directions
General significance
Predict outcomes
Reading for detail
Working time: 6-10 minutes each
Individual Reading Tests
Durrell Analysis of Reading Difficulty (Revised Edition)
Includes a battery of tests for careful analysis
of reading difficulty, including oral and silent
reading, listening comprehension, word analysis,
phonics, faulty pronunciation, and writing and
spelling.
Grades 1 through 6
Working time: 30-60 minutes
Gates Diagnostic Tests (Revised)
Includes oral reading, phrase perception, word
recognition, word analysis skills, and spelling;
syllabication, reversible words, recognition of
syllables, phonograms, letter names and sounds,
and blending letter sounds.
Working time: about 60 minutes
Other tests are available, but both of these are
widely used and give a careful diagnosis of reading difficulties.
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Informal Procedures
An informal reading inventory makes use of selections
from a basic reading series.

In order to save teacher-time

this has been prepared in mimeograph form.
with directions for using.

It is available

In connection with the use of the

informal reading inventory, the teacher should interpret
the results in terms of the independent reading level, instructional level, and the frustration level.

These are explained

below.
Reading Levels
Bond and Tinker's (1:170) explanation of reading
levels gives much valuable information.
Independent reading level.

The independent reading

level is the level at which a child can read with no more
than one error in word recognition (pronunciation) in each
100 words and has comprehension score of 90 per cent.
At this level the child reads orally in a natural
conversational tone.
phrasing.
posture.

He reads rhythmically and with good

He is free from tension and has good reading
His silent reading is faster than his oral reading.

His silent reading is free from vocalizing.
Instructional reading level.

The instructional

reading level is determined from the level of the book in
which the child can read with no more than one word
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recognition error in each 20 words and has a comprehension
score of 75 per cent.
At this level the child reads orally, after silent
study, without tension, in a conversational tone and with
rhythm and proper phrasing.
than oral reading.

His silent reading is faster

The child is able to make successful

progress in reading under teacher guidance.
Frustration reading level.

The frustration level is

marked by the level of the book in which the child "bogs
down" when he tries to read.
and in an unnatural voice.
Tensions are great.

He reads orally without rhythm
Errors and refusals are numerous.

The child comprehends less than one half

of what he is trying to read.
No child should be asked to go on reading at the
frustration level when he is being taught or in any other
situation.

Too frequently children are found to be working

at their frustration level in classes when the instruction
is not satisfactorily adjusted to individual differences.

CHAPTER VII
SUGGESTED REMEDIAL PROCEDURES
Dolch (5:24-54) gives five valuable steps in
remedial reading:
1.

Go back to where he is.

2.

Build sight vocabulary and speed up recognition.

3.

Teach self-help sounding.

4.

Develop comprehension.

5.

Secure much interesting reading material at his level.
Success gives the child confidence.

too difficult, learning is blocked.

If material is

The Dolch basic sight

vocabulary has 220 words (see pp.65-67).

If the child knows

all of these, his sight vocabulary is at least that of middle
third grade.

These words make up about two thirds of the

words in everyday reading.

After sight reading is developed,

the child needs to learn to sound words.

Gray (9) provides

excellent material for teaching sounding.

A child needs to

learn to think about what he reads; he needs to develop the
ability to repeat the meaning of what he reads.

Much inter-

esting and easy reading will develop confidence and interest
in reading.

These steps take time and the procedure is not

as simple as it may seem, but it gives a sound basis for
instruction and can produce good results.

CHAPTER VIII
MATERIALS
The following pages contain materials for use with
remedial reading pupils as well as aids for diagnosing phases
of reading difficulty.

These materials are to be made avail-

able in mimeograph form for use by the special reading teacher
or the classroom teacher.
I.

New material will be added.

MATERIALS FOR REM:EDIAL READING

This is a select list of published materials available for use with remedial reading pupils.
1.

S.R.A. Reading Laboratory

(Elementary Edition)

This laboratory contains carefully graded reading
materials designed for reading grade levels two through
nine.

It includes exercises in comprehension, word

study, and vocabulary building.
Science Research Associates, Inc.
259 Erie St.
Chicago 11, Illinois
2.

Reader's Digest
Reading Skill Builders
Stories rewritten for children's reading
Grade two through eight, two parts at each level.
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To develop skill in vocabulary building, comprehension,
recall, and speed.
Educational Division
Reader's Digest Services, Inc.
Pleasantville, New York
3.

McCormack Mathers
Building Reading Skills Workbook
Building Reading Skills is a developmental and corrective
program.

This includes six workbooks closely related to

the language arts program.
McCormack-Mathers Publishing Company, Inc.
Box 2212, Wichita 1, Kansas
4.

Dolch Materials
These materials include the Basic Sight Word Cards, Phrase
Cards, Group Sounding Games, Vowel Lotto, Consonant Lotto
and others which are very good and produce good results.
Garrard Press
Champagne, Illinois
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II.

SURVEY OF READING ATTITUDES AND HABITS

This survey will give additional information on each
child and may be used as an individual record sheet.
Name

Age
Date

ATTITUDE
Dislikes Reading • • • •
Apologizes for inability
Appears embarrassed • • •
Antagonistic • • • • • •
Discouraged. • • • • • •
Works willingly • • •
Works unwillingly. • • •

.

ORAL READING
Limited sight vocabulary
Reads word by word • • •
Omits words. • • • •
•
Substitutes words. • • •
Adds words • • • • • • •
Repeats. • • • • • • • •
Reverses words • • • • •
Wrong beginnings • • • •
Wrong endings. • • • • •
Guesses. • • • • • • • •
Unnatural voice. • • • •
Points with finger • • •
Head Movement. • • • • •

.

SILENT READING
Slow-good comprehension.
Little comprehension • •
Lip movement • • • • • •
Points • • • • • • • • •
Gives up easily. • • • •
WORD ATTACK
Recognizes consonants.
Recognizes blends. • •
Short vowel sounds • •
Long vowel sounds. • •

•

•
•
•

Grade
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III.

SIGHT VOCABULARY

Every child needs a basic sight vocabulary which
includes the tool words used in all writing.

A sight vocabu-

lary of 220 words has been compiled and is conunonly known as
the Dolch Sight Vocabulary.

This list contains no nouns,

but a list of 95 nouns common to young children's interests
and to first grade activities has been compiled and it would
not be harmful for children who have failed to learn to read
well to learn these words.
The basic sight vocabulary is listed in order of
difficulty.

Each child's sight vocabulary should be checked

by using the list as an individual check sheet.

The teacher

should mark the words the child does not know and note the
word confusions.

This gives a definite list of words that

should be studied, but they should be studied in small groups.
These words are also made up in card sets and can be
used as flash cards.

The cards can be used in various ways,

but it is not advisable to give the child the entire box of
words at one time.

Best results come from using the unknown

words in small groups until the child knows them fairly well.
It must be remembered that these are sight words and quick
recall is important.
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Basic Sight Vocabulary
GROUP I

50 most common pre-primer words.

Record incorrect responses.
a

jump

want

am

like

we

and

little

went

big

look

where

can

may

what

come

me

where

did

my

will

down

not

with

find

play

you

for

ran

funny

ride

go

run

going

said

good

saw

have

say

he

see

here

she

I

the

in

this

is

to

it

up
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Basic Sight Vocabulary
GROUP II:

67 words.

Record incorrect responses.
after

had

sleep

white

all

has

so

who

are

help

some

yes

at

her

soon

your

away

him

stop

black

his

take

blue

into

thank

brown

laugh

that

but

made

them

by

make

then

call

no

there

came

now

they

could

of

three

do

on

too

eat

one

two

fast

out

under

from

pretty

us

gave

put

very

get

read

walk

give

red

was

green

sing

were
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Basic Sight Vocabulary
GROUP III:

103 words

Record incorrect responses.
about

cut

how

only

those

again

does

hurt

open

think

always

done

if

or

these

an

don't

its

our

today

any

draw

just

over

together

around

drink

keep

own

try

as

eight

kind

pick

upon

ask

every

know

please

use

ate

fall

let

pull

wann

be

far

light

right

wash

because

first

live

round

well

been

five

long

seven

when

before

fly

many

shall

which

best

found

much

show

shy

better

four

must

sit

wish

both

full

myself

six

work

bring

goes

never

small

would

buy

got

now

start

write

carry

grow

off

tell

yellow

clean

hold

old

ten

cold

hot

once

their
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Basic Sight Vocabulary Context Tests
The Oregon Special Education Department has issued
in mimeograph form three stories designed to test the words
in context according to the three groupings.

"The See-Saw"

is the test for Group I, or the pre-primer words.

"Camping

Out" the test for Group II, does not repeat the words of
Group I.

"The Best Things in the World" contain all of the

220 sight words.
The child should be asked to read orally and the
errors recorded.

This record should be compared with the

record of the errors with the words in isolation.
The record of the errors in oral reading should
include those in the Gates Oral Reading Test.
are listed below:

1.

Word omissions

2.

Word additions

3.

Repetitions

4.

Mispronunciations

s.

Reversals

6.

Wrong beginnings, middles, or endings

7.

Punctuation omitted

These errors
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Jane was going to the store.
street.

She went down the

She saw a boy and a little dog.
The boy said,

"Come and play with me.

You may play

with my dog."
Jane said,
do?

"I will play with you.

He is not very big."
"He is a good dog," said the boy.

jump.

What can the dog

"He can run and

And he can ride a see-saw."
"Oh, I want to see him ride," said Jane.

"Where is

it?"
"I have it in here," the boy said.
He said to the dog,

"Go find the see-saw.

We will

have a ride."
The dog ran to the see-saw.
"Do you like to ride?tt said the boy, "Say 'Yes.' "
The dog said, "Bow-wow."
"Look at this," said the boy.
down.

"I am up and he is

He is up and I am down."
"What a funny ride for a dog!" said Jane.
Did you ever see a dog ride a see-saw?
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Camping~
Some boys went camping.
in a brown tent.

They were going to sleep

They put it up by the tree.

boys went into the tent to make the beds.

Two of the

They had put up

the tent too fast, and it soon came down on them.
were under it.

They could not get out.

boys began to laugh.

The other three

The boys began to call, "Help, help!

Stop laughing and give us some help!

This is no fun!"

After the tent was up they made the beds.
all went for a walk.
white.

The boys

Then they

The flowers were red and blue and

They saw some green and black berries, but they were

not good to eat.

They saw an old woman.

gave his flowers to her.

One of the boys

She was very pleased at that.

She

said to him, "Thank you for your flowers."
After supper, one boy said, "Who has to do the dishes
while we are away from home?"
"We will all do dishes now," said another boy.
"Yes, and then we will read and sing until bedtime."
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The~ Things 1n

~

World

Once upon a time there were four brothers who lived
in a far away land.
he said,

Their father was an old king.

"I will not live long now.

out into the world.
have found.

One day

Today you must start

In a year, bring back the thing you

The one who can pick the best thing shall be the

new king."
The first brother said,
or town.

"I will look in every city

I will buy the best thing I can find for my father."
The next two brothers said,

ships over the sea.

"We will both go on fast

We will find something better."

The last brother said,

"I am going to ask the people

here in our own land to tell me the best thing."

The other

three began to laugh.
"Then you will never be king!" they said.
The last brother started off.

When he had gone about

six miles, he met a man.
"What do you carry in those big bags?" he asked.
"The best things in the world," said the man.

"These

are full of the good nuts which fall from my five nut trees."
"I don't think that would work," said the brother to
himself.

"I must try again."
The brother went on another seven miles.

a small brown bird.

He found

It had been hurt so he put it in his
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coat where it could keep warm.
little girl crying.

As he went on, he saw a

He ran to meet her.

"Why are you crying?" he asked.

nr

want to get some water from the well," she said.

nwe use so much.

We drink cold water.

clean with hot water.

We wash the clothes

But I do not know how to pull it up.

Please show me."
The brother said,
you.

neold this bird and I will help

It does not fly around anymore because it got its wing

cut. 11
"Thank you.

What a pretty bird!" she said.

you would give it to me.
always be very kind to it.

"I wish

If you will let me keep it, I will
I will take care of it myself.

I will make it grow well again."
"Yes, you may have it," said the brother.

So he gave

her the bird and went on.
At night, he went to sleep under a round yellow hay
stack.

When it was light again he walked on.

walked eight or ten miles.
best thing in the world.

He asked the people about the
Some said it was best to sing.

Some said it was best to run and jump and play.
the green grass was best.
white flowers best.

Every day he

Some said

Some liked the red and blue and

One man said the best thing was to ride

a black horse.
He always stopped to help people who needed it.
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Soon he made many friends.

All the people began to like him.

They would say, "See there goes the king's son.

He would be

just the right kind for us."
Every door was open to him.
him to stop.

The people would call to

They would ask him to come and eat with them.

After he ate, he would sit down and read to the children.
After he read, he showed them how to draw and write.
Months went by.
take to his father.
home again.

He still had no beautiful thing to

Just before the year was done he went

The time came when the king called his son~

together.
"What did you bring?" he asked.
The other brothers had many beautiful things.
"And what do you bring?" said the king to the last
brother.
"This is too funny!" said the other brother.

"He

has nothing!"
"I bring only the friendship of your people, 11 said
the last brother.
"And that is the best thing!" cried his father.
shall be the new king."
656 words.

"You
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IV.

DIAGNOSTIC PHONICS CHECK

Teacher's Directions
1.

LETTERS
Name the letters and have the children write them on
pupil check sheet or a plain sheet of paper.

1.
2.
3.
4.
5.

6.
7.
8.
9.
10.

0
X

s
C

i

11.
12.
13.
14.
15.

p
t
m
k
z

16.
17.
18.
19.
20.

e
w

r
j
y

f
n
a
h
V

21.
22.
23.
24.
25.

26.

y
b
d
1
g

q

(The above can be used as a check for manuscript or cursive
writing, capitals or lower case letters.)

2.

BEGINNING SOUNDS
Write the letter that makes the beginning sound that is
heard in each of the following words:

6.

fish
7.
toy
8.
nose
9.
dog
10.
house 11.
kite 12.

3.

BLENDS

1.

2.

3.

4.
5.

A.
1.

2.

3.

4.
5.

22.

ox

zebra

13.
14.
15.
16.
17.
18.

goat
vine
\llllbrella
Indian
jar
mouse

19.
20.
21.
22.
23.
24.

queen
25.
cage
26.
sun
rooster
elephant
yarn

ball
x-ray

Write the two-letter blend that is heard in each of
the following words:

step
6.
slip
7.
broom 8.
flag
9.
twins 10.

B.

lamp
pig
window
apple

snow
cross
swing
grape
frog

11.
12.
13.
14.
15.

blocks
clown
smoke
dwarf
spoon

16.
17.
18.
19.
20.

plant
dress
globe
skate
proud

21.

tree

Write the three-letter blend that is heard in each
of the following words:

splinter

23.

stream

24.

scream

25.

squirrel

26. spry
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4.

DIAGRAPHS
In each of the following words write the two consonants
that go together to make one sound.

1.
5.

church

2.

sheep

white

3.

4.

thank

5.

that

SHORT AND LONG VOWEL SOUNDS
Write the letter that makes the vowel sound that is given.

1.
2.
3.
4.
5.
6.

a
e
0

i
u

apple
elephant
ostrich
Indian
umbrella

6.
7.
8.
9.

10.

a
e
0

i
u

ate
even
open
ice
use

DOUBLE VOWELS
When two vowels are together the first one is usually
selent.
Complete the following words with the correct vowel teams.

3.

r__tln

4.

k~p
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DIAGNOSTIC PHONICS CHECK
Pupil's Check Sheet
Name

Date
LETTERS

1.
1.

6.

11.

16.

21.

2.

7.

12.

17.

22.

3.

8.

13.

18.

23.

4.

9.

14.

19.

24.

5.

10.

15.

20.

25.
26.

2.

BEGINNING SOUNDS

1.

7.

13.

19.

25.

2.

8.

14.

20.

26.

3.

9.

15.

21.

4.

10.

16.

22.

5.

11.

17.

23.

6.

12.

18.

24.

BLENDS

3.

l. _ep

6. _ow

11. _ocks

2. _ip

7. _oss

12. _own

17.
-

3. _oom

8. _ing

13. _oke

18. _obe

4. _ag

9. _ape

14.

5.

-

ins

10. _og

-

arf

15. _oon

16.

20.
-

19:.

ant
ess

ate
oud

21.

-

ee
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Pupil's Check Sheet

4.

DIAGRAPHS

1.

_urch

5.

SHORT AND LONG VOWEL SOUNDS

2.

_eep

1.

6.

2.

7.

3.

8.

4.

9.

5.

10.

3.

_ite

6.

DOUBLE VOWELS

1.

g_ _ t

3.

r_n

2.

m_t

4.

k_p

4.

_ank

5.

_at
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V.

SEQUENTIAL DEVELOPMENT OF WORD RECOGNITION CLUES

Hester, Kathleen B. Teaching Ever~ Child to Read.
New York: Harper and Bros., 1 55. pp:-150-161.
1.
2.
3.

4.

5.
6.
7.
8.

9.
10.
11.

12.
13.

14.

15.
16.

17.
18.

19.
20.
21.
22.

23.

Beginning sounds - auditory and visual
Endings - §., ~, ~, ing
Compound words
Root words
Contractions
Endings - ll, ill,
Recognition of final consonants
Recognition of consonant blends
y, 12!:, 1?1, cl, ll., filt, gy, &r, !!:, .&!., .El, il, sk, §1
Recognition of ch,§!!, wh, !h sounds
Long and short vowels in one syllable words
Recognition of principles of silent vowels in diphthongs
such as.!!, g, ll• The first vowel is long and the
second one is silent.
Understand the principle of final~ can cane
Hearing syllables
Single-letter alphabetizing
Recognition of units in words, such as prove in improvement
Recognition of new words made with y,
ll, ill,
Common meanings of prefixes occurring in reading material
Discovering silent letters in words such as ~rite, £limb
Building and interpreting words made through additions
and substitutions
Recognition and use of contractions
Discovering that letters may have different sounds as:
.eh for i
hard and soft£ and g when followed by~, i, or y
Dropping silent~ (usually) when adding ing
Alphabetizing by one and two letters

.u,
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VI.

PREFIXES AND SUFFIXES
Prefixes

Word meaning will be easier if children know certain
prefixes and suffixes. Commonly used ones are listed below
with meanings.
dis

- not

pre

before

in

-

un

- not
- not
- not
- again
- self

sub

under

en

- in,

say

em

-

im

- in,

in
im
re
auto

die

-

multi - many

in, into

in, into

micro

- small

co

trans

- across
- from, away

semi- half

ex

Suffixes
examples
ance

- action, qualify

perform~

ary

- place

dictionary

er

- one who

form~

fy, ify

- make

fortify

ical

- like

comical

ible

- capable of

respons~

less

- without

harm~

ness

- quality of

dark~

ous

-

fam.QY§_

ward

- in the

full of
direction of

to~

into

with

into
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Suffixes apt to occur in reading textbooks are:
able, ably, age, ance, ant, ary, ate, ation, ed, ence, en,
er, est, ful, fy, ical, ible, ing, ist, ity, ize, less, ly,
ment, ness, or, ous, tion, ty, and ure (2:278).
Broom, M. E. and others Effective Reading Instruction.
New York: McGraw Hill Book Co. Inc., 1951. p. 278.
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VII.

LETTERS WITHOUT SOUNDS

Children should be taught the letters that sometimes
have no sound. McKee (13:299) gives the following list:

LETTER

EXAMPLE

b before t

debt, doubt

d at the end of a syllable
preceding another consonant

handsome, Wednesday

c afters

scene, scent

g before final morn

sign

g before n at the beginning
of a word

gnaw

h in certain words and
syllables

honest, hour, shepherd

k before n at the beginning
of a word

know, kp.ee

1 in certain words

would, half, talk, folk

n after m

hymn, solemn

sin certain words

aisle, island

pin certain words

cupboard, corps, psalm
raspberry

tin certain words

listen, castle, often

w before r

write, wrong, wrist
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VIII.

BIBLIOGRAPHY FOR CHILDREN

HIGH INTEREST - LOW VOCABULARY BOOKS
The following books are recommended for use with
retarded readers. These books are especially recommended
to be used as remedial library books.
Benefic Press
Publishing Division of Beckley Cardy
1900 N. Narragansett
Chicago 39, Illinois
Series and Title

Reading
Level

Interest
Level

COWBOY SAM SERIES (Chandler)
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy
Cowboy

Sam
Sam
Sam
Sam
Sam
Sam
Sam
Sam
Sam
Sam
Sam
Sam
Sam

and Dandy
and Miss Lily
and
and
and
and
and
and
and
and
and
and

Porky
Flop
Shorty
Freddy
the Fair
the Rodeo
Sally
the Airplane
the Indians
the Rustlers

p
p
p
p

1
1
1
2
2
2
3
3

3

PP-2
P-3
P-3
P-3

1-4
1-4
1-4

2-5
2-5
2-5
3-6
3-6
3-6

BUTTON SERIES (McCall)
Buttons at the Zoo
PP
Bucky Button
PP
Buttons See Things That Go
PP
Buttons and the Whirlybird
P
Buttons and the Pet Parade
P
Buttons Takes a Boat Ride
P
Buttons and Mr. Pete
1
Buttons at the Farm
1
Buttons Go Camping
2
Buttons and the Boy Scouts
2
Buttons at the Soap Box Derby 3
Buttons and the Little League 3

PP-2
PP-2
PP-2
P-3
P-3
P-3

1-4
1-4
2-5
2-5
3-6
3-6
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JERRY SERIES (Battle)
Jerry
Jerry
Jerry
Jerry
Jerry

Goes
Goes
Goes
Goes

Reading
Level

Interest
Level

PP

PP-2
P-3
1-3

Riding
Fishing
on a Picnic
to the Circus

p

1
2

2-4

3

3-5

pp
p
p
p
1
1

PP-2
PP-2
P-2
P-2
1-3
1-3

Dan Frontier
PP
Dan Frontier Goes Hunting
P
Dan Frontier with the Indians 1

PP-2
P-3

EASY TO READ BOOKS (Derman)
Pretty Bird
Surprise Egg
Pony Ring
Big Top
Monkey Island
Poker Dog
DAN FRONTIER SERIES

1-3

AMERICAN FARM SERIES (Gustafson)
Tim of the Tall Grain Farm
Shad of the Circle C Ranch
Frank of the Irrigated Farm

1
2
2

1-3

2-6
2-6

AMERICAN INDIAN BOOKS (Chandler)
Buffalo Boy
Little Wolf and the Thunder
Stick
Young Hawk

2
2

2-6
3-6

3

3-6

1

1-3

TOMMY O'TOOLE BOOKS (Cordts)
Tommy O'Toole and Larry
Tommy O'Toole at the Fair
Tommy O'Toole and the Forest
Fire

2

3

2-4

3-5
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AIR AGE BOOKS (Corson)
Peter
Peter
Peter
Peter

and
and
and
and

the
the
the
the

Rocket Ship
Two Hour Moon
Moon. Trip
Unlucky Rocket

Reading
Level

Interest
Level

3
3

3-6
3-6
3-6
3-6

3
3

WHAT IS IT SERIES (Darby)
What
What
What
What
What
What
What
What
What
What
What
What
*What
*What
*What
*What
*What
What
What
*What
*What
*What
*What
*What
What
*What
*What
*What
*What
*What

is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is
is

a Season
a Turtle
a Chicken
a Fish
a Cow
a Frog
a Tree
a Butterfly
a Rock
a Magnet
a Rocket
a Solar System
Air
an Atom
a Bee
a Cell
Chemistry
a Dinosaur
the Earth
Energy
Gravity
Heat
an Insect
a Machine
a Simple Machine
Soil
Sound
Water
Weather
a Star

1
1
2
2
3
3
3

3
4
4
4
4

1-4
1-4
2-5
2-5

3-5
3-5
3-5
3-5

4-6
4-6
4-6
4-6

1-3

1-3

MISCELLANEOUS BOOKS
Apron Strings and Rowdy
My Dog Lucky
The Snow Children
Shining Star

2
3

1
2

2-4

3-5

1-2

2-3
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Scott Foresman Co.
855 California Avenue
Palo Alto, California

Reading
Level

The Box Car Children
Surprise Island
The Yellow House Mystery
Mystery Ranch
The Six Robbens
The Flying Trunk
Hidden Silver

Interest
.Level

3
3

4-6
4-6
4-6
4-6
4-6
4-6
4-6

2

4-8

2

4-8
4-8

3
3

3
3

3

Wheeler Publishing Company
161 East Grand Avenue
Chicago 11, Illinois
AMERICAN ADVENTURE SERIES
Portugee Phillip and the
Fighting Souix
Friday-The Arapaho Indian
Squanto and the Pilgrims
Pilot Jack Knight
Alec Majors.
Chief Black Hawk
Grant March - Steamboat
Captain
Dan Morgan - Rifleman
Cowboys and Cattle Trails
Kit Carson
Buffalo Bill
Wild Bill Hickok
Davy Crockett
Daniel Boone
Fur Trappers of the Old West
The Rush for Gold
John Paul Jones
Sabre Jet Ace

2

3
3

4-10
4-10
4-10

4

5-12

4
4
4

5-12
5-12
5-12

5

5
5

5-12
5-12
5-12

6
6

6-12
6-12

6

6-12

6

6-12

3
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Harr Wagner Publishing Co.
609 Mission Street
San Francisco, California
JIM FOREST SERIES (Rambeau)
Jim Forest
Jim Forest
Jim Forest
Hunter
Jim Forest
Peake
Jim Forest
Jim Forest
Gulch

Reading
Level

Interest
.Level

and Ranger Don
and the Bandits
and the Mystery

1
1
2

4-6
4-6
4-6

and Dead Man's

2

4-6

and the Flood
and Lone Wolf

2
3

4-6
4-6

THE DEEP-SEA ADVENTURE SERIES*
The Sea Hunt
Treasure Under the Sea
Submarine Rescue
The Pearl Divers
Frogmen in Action

l

2
2
3
3

(low)
(high)
(low)
(high)

4-8
4-8
4-8

4-10

4-10

* The writer feels that this series is more difficult than
other books listed at same reading level.
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